have said before and you look at how cognition and indeed other topics of psychology such as affect, learning, etc. are actually done as conversational topics. And so you do not assume that there is anything underlying conversation; conversation is the natural habitat in which cognition gets done.
INTERVIEWER: When you say that cognition is socially distributed in interaction you propose an analytic methodology which you call Language Learning Behaviour Tracking. How can it help us empirically find evidence that language learning actually takes place in interaction?
NUMA MARKEE: Well it has to be manifested in interaction, you have to be able to track whatever it is of the learning object that you are tracking, so whether it be an individual vocabulary item, or a piece of grammar, or a piece of sequential organization such as how, for example, one does compliment responses or gives advice or makes an invitation, etc. So you should be able to track these learning objects over hopefully an extended period of time and to see some demonstrable form of change which is appropriated by usually one individual -but may be appropriated by several -and which is maintained over preferably a long period of time. And so you have to see this behaviour actually occurring, some form of change in that behaviour and some sort of maintenance of that behaviour over hopefully an extended period of time. NUMA MARKEE: Let's say that you notice, for example, that a particular vocabulary item is problematic, that it is not apparent in the talk of one or more participants, that it is introduced into the talk, that it becomes appropriated in the talk, as I said, that it manifests itself over time, and you track all the instances that you have available in your recordings and transcripts. The obvious problem with this is that you may well have instances of when the learning object happens during conversations which you are not able to record. A concern, if you like, is that, how do you know that this is the complete database that is potentially available? And a short answer is that you don't. So, that's the best that I can do so far in terms of working on this methodology. NUMA MARKEE: Well, the first thing that I would note is that I myself do not use the word 'strategies'. You will find that the concept is being used in CA literature; the reason why I do not talk about strategies is because from my perspective specifically within the Second Language Acquisition (SLA) literature it carries with it a lot of psycholinguistic baggage and so I want to be ethnomethodologically indifferent to all that kind of stuff. So I would prefer to talk about perhaps 'conversational practices'. If you can see that there are associated sets of conversational practices which are related conceptually or in terms of the kinds of things that they try to achieve in and through the talk, then that is an even richer analysis than the one I have been proposing up till now and undoubtedly will be even more difficult to do. So, it's an interesting idea but I don't think it's been done so far.
INTERVIEWER: Yeah, there's actually a broad discussion on this topic, whether CAfor-SLA methodology can be applied for longitudinal studies. NUMA MARKEE: CA-types and DP-types are on the same epistemological side, but you will find that each side engages in polemics with the other on why their particular way of doing something is superior to the other and so, it's not as if they are completely in the same bed. I mean that there are distinct differences. From the perspective of SLA, it seems to me that the reason why DP is interesting is because it explicitly looks at psychological topics, which may be a way of...
INTERVIEWER: Complementing?
NUMA MARKEE: Oh, yeah, yeah, certainly. So, basically I think that CA and DP are different, there are arguments between the two disciplines; there are tensions. People who want to use these two disciplines for the purpose of looking at SLA should be aware of these tensions. I think that we should embrace those tensions so that we can see which particular perspective is most enlightening on a case-by-case basis to look at whatever data we are looking at. And to the extent that DP engages specifically with psychological topics, that is something which may be of particular interest to people interested in SLA. Garfinkel, Schutz, etc., you also got CA and then you got DP and may be you will need to do interactional linguistics as well. So, these were kinds of interconnected ethnomethodological disciplines which together add up to much more than CA and we tried to call it 'Learning Talk Analysis'. But the term doesn't seem to have got much traction. I think I'll have another go with it trying to specify what LTA might be and why it might be beneficial to have this term as a potential replacement for CA-for-SLA.
INTERVIEWER: And why did you call it Learning Talk Analysis? If you say that learning and cognition are socially distributed activities, it means teacher and learner, then perhaps it should be 'teacher and learner talk analysis'.
NUMA MARKEE: Well, what I was trying to do is to sketch out the parameters of a very specific niche of the kind of work that I want to do myself and which I think other people should do. So it's not 'learning' and then 'talk analysis', it's 'learning talk'. Talk in which you do language learning behaviour. This is a very specific kind of talk, specifically institutional. So I wanted that term to be something which is very specific to a particular kind of work which has up till now been called CA-for-SLA.
INTERVIEWER: It looks like a promising term. actually talk that stuff through and, for example, the difference between the written instructions which I have in the materials and then how I do those instructions in order to explain them to the students. So, I think teachers should have at least one opportunity in their lives to be able to look at that. I think it's crucial.
INTERVIEWER: So, the conclusion is that we should encourage our secondary or primary or university teachers to use video recordings and CA methodology?
NUMA MARKEE: Well, with video recordings they may not have the time, the inclination or the kind of practice that is necessary to do a full-blown strict CA but nonetheless they should be able to do fieldwork that would integrate these kinds of materials. But I think if they want to be teachers, which is a very important and very honourable profession, well, I don't want to say that all should be researchers, but rather being able to see what you are actually doing in classes and obtain this experience is important. So, yes, video is wonderful for that.
INTERVIEWER:
Yeah, but then that was my question -how to show or teach CA methodologies to teachers who are not used to doing research?
NUMA MARKEE: Well, I think that basically you do the original research yourself and then preferably use a website so that you can integrate the written materials with transcripts, the audio and video files, etc. You do a set of questions which mirror the research process that you went through and these questions lead the students to essentially do a CA analysis. But in terms that are manageable, that is, that they don't have to know the terminology but they get really pretty deep insights into what's going on and so they are doing a CA analysis on their own. I think a guided approach to doing the research is the way to go because you can't just throw people into the deep end and expect them to do CA. So, you have to do a lot of the work beforehand so that first of all it's got to be accessible to students. So that you are pretty sure that they're going to be successful in terms of doing the analysis and coming to conclusions that are supportable in terms of the data. In this way you don't have to wait for two or three years until they are competent CA analysts in order for them to do this. I do this with my own students who have never done CA before and I don't tell them necessarily, 'This is CA', I tell them, 'This is what goes on in the classroom'. But I think that's crucial, I mean in terms of my own work as a language educator I use that kind of stuff a lot and usually the students respond very well to that.
INTERVIEWER: Thank you very much for your time and all your invaluable insights into the language learning behaviour tracking, CA methodology and learning talk
